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The University’s PostGraduate Certificate in Academic Practice completed its inaugural 
semester in 2006. Taught by the Centre for Academic Development, the two-year 
postgraduate course is intended to improve awareness of interdisciplinary thinking and 
opportunities within the university, and to help staff develop a reflective and critical view 
of their own academic practice.

So, how did the founding cohort of students view the first year of the course? Dr Nancy 
November, a new appointee to the School of Music in mid 2006, found that her 
transition from Victoria was eased considerably by enrolment in the Certificate. “The 
Certificate is certainly not simply for those new to the university but it is a singular 
opportunity for any qualified teacher in the tertiary sector to study and debate the latest 

ideas in higher education, 
teaching and learning,” 
explains Nancy. “And it truly 
is a unique offering. There 
are several other 
postgraduate qualifications 
in teaching and learning on 
offer around the country, but 

none that provides the chance for such a thoroughly contextualised study of the field.

The CAD staff continually emphasise two things: first that course work should be directly 
relevant to and grounded in the participants’ own academic work. For example, I was 
able to start planning a School of Music conference as part of my final project. Second, 
the diverse viewpoints and backgrounds of all participants and staff are considered 
equally valuable.”

The Certificate is divided into three courses over two years, and incorporates the latest 
pedagogical practices. Participants are expected to keep reflective journals, engage in 
online conversations and reflect on peers’ writings and presentations.

 Another key component of the Certificate, Academic Citizenship and Professionalism, 
offers the chance to explore the idea of being an 
academic at The University of Auckland today. It 
addresses questions such as how to juggle the 
competing demands of teaching, research and 
service, and explains how these categories relate 
to individual practices.

Ashley Brown, NZ Trio Cellist and lecturer at the 
School of Music, is also among the founding 
cohort of the Certificate. Ashley and Nancy were 
keen participants in the lively fortnightly 
discussions focused around set readings. “We 
found ourselves involved in fascinating 
discussions about the nature of our research, 
together with other members of our class whose 
fields included biology, chemistry, and computer 
science, as well as other arts disciplines”. Nancy 
comments: “The certificate should come with 
‘Warning’ labels: come with an open mind, 
expect to argue, and get ready to challenge and 
displace traditional beliefs about academia.”

For more information, contact Barbara Grant (bm.grant@auckland.ac.nz ) or Ian 
Brailsford (i.brailsford@auckland.ac.nz) or visit our website at:   
www.cad.auckland.ac.nz/index.php?p=pgcert        

Ashley Brown

Text reproduced from the magazine of the National Institute of Creative Arts and Industries

PG Cert in Academic Practice

“The Certificate should come with 
‘Warning’ labels: come with an open 
mind, expect to argue, and get ready 
to challenge and displace traditional 
beliefs about academia.”

Welcome to the second 
edition of aCADemix.  We 
are pleased to present 
aspects of work from all 
divisions of CAD, and from 
collaborations with our 

colleagues across the University.

Sheila Woodgate (Chemistry) and Alice 
Sinnott (Theology) share insights into 
projects carried out with the support of 
Teaching Improvement Grants. 

Brian Donovan’s panoramic digital 
photography and accompanying article 
showcase the potential of this technology 
and Brian’s skillful handling of digital 
images. 

Matiu Ratima updates us on current 
topics and debates within “Native 
Studies”, clearly an area of increasing 
interest and importance globally. 

Emmanuel Manalo shares his experiences 
as a guest lecturer at Kyoto University 
earlier this year. 

We’re also delighted to profile  the 
Induction Days for Doctoral Students, 
part of the Doctoral Skills Programme led 
by Gregor Coster, Dean of Graduate 
Studies. Staff from the Academic Practice 
Group (CAD),  the Student Learning 
Centre (CAD) and the Library contribute 
to this  programme. So far it is proving 
immensely popular with the students and 
looks set to provide an excellent 
introduction to their research studies.   

Smokers on campus may (or may not!) 
want to avidly read Richard Smith’s 
account of STUB IT, a programme being 
developed by the Clinical Trials Research 
Unit and involving the latest in 3G 
technology.  

We hope you enjoy these and other 
articles in this issue of aCADemix.  We 
look forward to continuing innovative 
teaching and learning collaborations with 
faculties and departments. 

Lorraine Stefani
Director, CAD
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BestChoice:   www.bestchoice.net.nz

BestChoice is an open-access interactive web site, developed 
initially to support learning in large 
first-year university Chemistry 
classes. The BestChoice project has 
focused on: 

exploring use of the web as a 
means of delivering and 
evaluating scaffolded learning 
activities 

establishing ways of successfully incorporating web-based 
learning activities into established courses. 

our priority was to create a system to deliver learning activities 
that students like to use and which they perceive help them to 
learn. Evaluation was an integral part of the system as it was our 
intention that feedback from users would drive new 
developments.  

The model underpinning BestChoice learning activities is 
simulation of the interchange of a student with an experienced 
teacher. Student responses on BestChoice question pages 
generate instant assessment and feedback. BestChoice is 
innovative in its emphasis on teaching both concepts and 
problem-solving strategies by guiding students in ways that 
promote their understanding.

In first semester 2007 BestChoice was used compulsorily by 2200 
students in first-year Chemistry, Biology, Accounting and 
Chemical and Materials Engineering. BestChoice  also has an 
out-reach program that has brought The University of Auckland 
into classrooms in over 200 New Zealand high schools in 2007.

Student response to BestChoice has been extremely positive and 
gets better every year. our end-of-module survey has been a very 
rich source of student feedback. In 2006, 10,000 survey ratings 
were entered: 35% of these were the highest rating. 1660 
comments relevant to teaching and learning were entered: 70% 
were compliments, 14% critical and 16% suggestions.  Some 
examples are given below:

“BC helps me understand chemistry in a way that is both faster 
and more convenient than tedious text book exercises - almost like 
having a personal tutor watching over my shoulder. Thank you and 
keep up the good work!” 
 
“...really loved it was very helpful and brought up many things i 
was having trouble with in a new and interesting way which was 
great” 
 
“....think this is the best way to learn as it really tested my 
knowledge on what i do know and what i need to know ...this is 
great program”

Sheila Woodgate

TIGS Recipient 2006 

•

•

Theology 306; Religious themes in the Arts

Theology 306: Religious Themes in the Arts, a proposed 
integrative course (combining Biblical Studies, Church history and 
Pastoral Theology) in the School of Theology, attracted a Teaching 
Improvement Grant, which enabled Dr Alice M Sinnott to have 
assistance with the research entailed in the setting up of the 
course and for the purchase of resources not available in the 
University.  Alice says, “Religious Themes in the Arts” investigates 
how biblical and theological themes and spiritualities are 
interpreted and expressed in historical and contemporary art 
forms, such as literature, film, art, architecture and music.  The 
course was offered in Semester one 2007.  Participating students 
say that they were attracted to the course because of its wide-
ranging study of a variety of religious themes in the arts and 
because it provides an opportunity to undertake something 
‘really different’ in their Theology degrees. Alice writes:

Claire, my research assistant, established the locations and 
availability of many of the resources I hoped to use in the course.  
My long-term planning and Claire’s research assistance were 
particularly helpful as they enabled me, while spending some 
study leave in Europe, to locate and purchase resources that were 
only available overseas.  Claire’s assistance was also invaluable 
in tracking down, obtaining and preparing for use New Zealand 
resources.  her organisational skills were invaluable in the 
preparation of a web site, in the cataloguing of resources, and in 
the establishment of a recording system for the tracking of 
resources.  The grant enabled me to have time to initiate and 
bring together creative and thorough resources and has resulted 
in a very fruitful, coherent and interesting course.  This new 
course involves students in identifying and articulating the 
context, beliefs and values that shape a range of art forms; 
challenges them to investigate how a variety of artists interact 
with religious themes;  and articulate the way in which artistic 
expressions of religion might function in Aotearoa New Zealand 
and oceania.

Alice M Sinnott 

TIGS Recipient, 2006 

Brief Updates from TIG Recipients

In July 2007, CAD will award a fellowship of $2500 to one 
candidate from each Faculty to support study on the 
Postgraduate Certificate in Academic Practice.  The inaugural 
Fellowship recipients (nominated by their respective Deans) are: 

Jim Speers (NICAI)  Darrell Patterson (Engineering) 
  
Kris Gledhill (Law)   John hamer (Science) 
 
Michelle Glass (FMhS)

CAD Faculty 
Fellowships in 
Academic Practice 

Issue 2 | July 2007 �

http://www.bestchoice.net.nz


Kyoto Lecture Invitation
While on a visit to 
Japan during the mid-
semester break, 
Associate Professor  
Emmanuel Manalo was 
invited to give some 
lectures at Kyoto 
University’s  Graduate 
School of Education. his 
lectures dealt with 
topics relevant to 
graduate students in 

the School, and included discussion of findings from his own 
research and advice on communication skills development. For 
example, in one lecture Emmanuel described his research into 
mnemonic strategies – including the use of process mnemonics to 
teach arithmetic procedures to students with specific learning 
disabilities - which he based on Japanese “yotai mnemonics” 
(“yotai” in Japanese means “the essence of structure”). Among 
those attending the lectures was Ai Mizokawa, who spent four 
weeks as a Visiting Researcher at the Student Learning Centre 
earlier this year.

Emmanuel’s lecturing invitation came from Professor Masuo 
Koyasu, head of the Graduate School of Education. Professor 
Koyasu and Emmanuel have previously collaborated on research 
on the academic motivation of Japanese university students in 
New Zealand and Japan, resulting in a publication in the journal 
Psychologia last year. Pictured above are Professor Koyasu, 
Emmanuel, and graduate student Taiji Ueno.

Call for eLearning Project Proposals
The elearning Design and Development 
Group (eLDDG) is now calling for 
proposals for elearning research, 
development and evaluation projects. We 
use a professional team approach and 
offer expertise in educational research, 
learning design, web development, 
graphic design and impact evaluation. We 
work closely with the Photography and 
Television unit when multimedia design or 
production is required. Contact group 
leader Cathy Gunn (ext 88354 or  
ca.gunn@auckland.ac.nz) or check the 
elearning section of our website at  
www.cad.auckland.ac.nz for further 
information about the submission process.

The services we offer include:   

Design, development, implementation 
and evaluation of new elearning 
courses, resources and materials;

 Support for ongoing elearning 
initiatives within departments, (e.g. 
implementation, materials production, 
impact evaluation, staff development, 
dissemination or report writing);

Partnership and brokering 
arrangements with teaching and 
service departments on elearning 
development projects; 

•

•

•

 Assistance with, and training in, the 
use of elearning tools, templates and 
strategies;

Collaboration on elearning research 
and development initiatives;

Evaluation of software and elearning 
tools.

We are also looking for people interested 
in, or already using, elearning tools and 
teaching strategies so we can evaluate 
their use in practice in different disciplines 
and disseminate good practice across the 
University.

Expressions of interest may focus on 
single topics or activities, courses or whole 
programmes. Selection of projects is 
based on the rationale for elearning, 
innovative aspects, potential impact, and 
educational focus of projects, as well as 
the elearning team’s capacity to deliver. 
We can’t provide quick fixes or off-the-
shelf solutions for every purpose, but we 
do offer quality professional services 
tailored to individual and departmental 
requirements. 

All projects will align with the University’s 
strategy to “Create and maintain an 
outstanding teaching and learning 
environment” and CAD’s mission to 

•

•

•

support this through a “focus on teaching 
and learning innovation and the 
importance of new technologies.” View 
our online projects showcase and the 
tools and templates section under the 
elearning heading on our website at  
www.cad.auckland.ac.nz. Feel free to 
contact us directly to discuss your 
aspirations, ideas or requirements. 

In addition to elearning support of the 
kind described above, the group pursues 
collaborative elearning research and 
development initiatives. A number of 
multidisciplinary and cross-institutional 
collaborative projects are part of the 
current portfolio. Research-active 
members of the team also work on joint 
publication initiatives with university staff 
to contribute local experience to the 
international literature on elearning. 
Much of this research draws on the 
emerging Design-based Research 
methodology. This metholodogy blends 
educational theory, practice and impact 
evaluation with the overall aim of 
continuous educational improvement.  
(see www.designbasedresearch.org/) 
our approach to elearning research and 
development acknowledges that this 
domain is currently fraught with 
speculation and misconceptions, and 
therefore requires a grounded approach.

Photo: Professor Masuo Koyasu

Photo: Ai Mizokawa
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 Staff at the School of 
Pharmacy are involved in a 
ground-breaking online 
project targeting serious 
disease in Africa. The 
‘Visualising Issues in 
Pharmacy’ (VIP) project brings 
together students and 

academics in pharmacy and graphic design from over 20 
countries and a wide range of institutions to help raise awareness 
of critical health issues in Kenya. From April to June, students will 
collaborate online with senior mentors and local Kenyan 
representatives. They will produce detailed research reports and 
visual communication campaigns for possible implementation in 
hospitals and health centres in Kenya.

Following a ‘think globally, act locally’ ethos, the project focuses 
on the community of Winam in Western Kenya. Malaria, 
tuberculosis and hIV/AIDS have a catastrophic effect on 
Winam’s local population and its hospitals urgently need their 
patients, staff and community to be educated about the 
prevention and treatment of these diseases. Symptoms of 
tuberculosis are often confused with those of hIV/AIDS, for 
example. Lack of understanding of symptoms and appropriate 
treatment are possible reasons why over 500 patients are being 
‘abandoned’ in local hospitals each year.

Dr Nataly Martini, Lecturer in the School of Pharmacy, has been 
centrally involved in establishing the project. She says, “Teaching 
Pharmacy Practice and Clinical Pharmacy first at the University of 
otago and now Pharmacotherapy at the University of Auckland, 
my eyes were opened to the lack of interaction not only within the 

health Sciences profession, but also amongst fellow pharmacy 
students. Even though students are sent out on externships, they 
very rarely get an opportunity to glimpse into the lives of others 
in their profession. VIP was born from these ideas, and my diverse 
research interests now include the possibilities that the Internet 
holds for collaboration and innovation within the health Sciences 
discipline and beyond”.

VIP was developed in collaboration between the School of 
Pharmacy (The University of Auckland) and The omnium 
Research Group at the College of Fine Arts (University of New 
South Wales). It uses software developed by omnium, an ongoing 
research project investigating online creative collaboration. 
Building on a meeting with Rick Bennett of omnium, and 
discussions with Dr Cathy Gunn, head of CAD’s eLearning Design 
& Development Group, Rick, Nataly and academic staff at the 
School of Pharmacy have worked hard to bring the project to 
fruition. They are now involved as mentors for student groups as 
they conceive and develop their visual communication campaigns.

VIP exemplifies the huge potential the online collaborative model 
has for learning and problem-solving across borders and time 
zones. Nataly is already turning her mind to how VIP can be 
evaluated and built upon for future projects. Adam Blake from the 
eLearning Design & Development Group met with Nataly to 
discuss evaluation of VIP. eLDDG is working on developing an 
evaluation framework for e-learning, and aims to help staff like 
Nataly who seek to evaluate the impact of their e-learning 
innovations.

you can view VIP as a visitor by logging in at: 
creativewaves.omnium.net.au/vip/base

 

Online Collaboration Tackles Global Health 

Matiu Ratima (Academic Practice Group) 
recently attended the annual Canadian 
Indigenous and Native Studies 
Association (CINSA) conference. This year 
it was hosted by the University of 
Saskatchewan in Saskatoon. He reports: 

The CINSA conference is run as a 
subsection of Congress – the annual 
conference of the Canadian Federation 
for the humanities and Social Sciences – 
the biggest annual conference in North 
America.   

The conference drew people from Canada 
and around the world.  It provided an 
opportunity for a range of indigenous and 
non-indigenous academics working in 
areas related to indigenous studies to 
present their work and to debate the 
somewhat contentious issue (in Canada) 
of what constitutes indigenous studies (or 
Native Studies as it is called locally).  The 

contention seems to be over whether or 
not Native Studies ought to stand as an 
independent body of work or simply be 
absorbed or ‘integrated’ into its parent 
disciplines (anthropology, linguistics, 
politics, etc).

Not surprisingly, this debate is paralleled 
by debates on the status of ‘indian’ 
peoples and a perception amongst the 
general public that non-indigenous 
Canadians are being discriminated 
against by the recognition in Canadian 
law of ‘indian’ peoples’ rights to self 
governance, the return of some lands and 
resources, the rights to collective rather 
than individual ownership of land, rights 
to free healthcare, and other benefits 
based on ‘treaties’ or ‘aboriginal 
orthodoxy’.

Probably the most fascinating and 
controversial paper from the conference 

was Dr. Chris Andersen’s work on 
aboriginal street gangs. one of his most 
memorable statements was ‘The gang 
itself, in some ways, is the least 
interesting or least important part of the 
equation. It’s all the things that led to it. 
It’s a symptom, not a cause.’  Andersen’s 
work challenges us as citizens of modern 
democratic nations to consider what part 
- historically and today – we have played 
in the marginalisation of indigenous 
groups and the loss of their identities - 
both powerful precursors to the formation 
of indigenous gangs and other 
undesirable social practices.

For more information, visit the CINSA 
website at www.usask.ca/
nativestudies/cinsa/2007.htm and for 
an article based on an interview with Dr. 
Andersen www.ualberta.ca/
NATIVESTUDIES/

Lively Debate at Indigenous Studies Conference
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The Big Picture

Fig 1: Cylindrical projection (360° by 90°) 

Fig 2: Fisheye image (180° field-of-view)

Fig 3: Equirectangular projection (360° by 180°)

Fig 4: hammer projection (360° by 180°)

fig 5: Photograph of a mirrored sphere

you can view interactive versions of the 
owen G Glenn theatre images from both 
student and lecturer perspectives at www.
cad.auckland.ac.nz/index.
php?p=gallery Look for  the hotspot link 
to a user manual for the graphics tablet - 
a new hi-tech addition to the standard 
electerns. (While you’re there, you might 

Fig 6: The reflection in the sphere remapped to 
equirectangular projection (see small white spot for the 

unrecorded part of scene opposite the camera)

Rectilinear rendering as interactive panorama 
(viewed in QTVR)

The images on the left use the source 
images from panoramas of a lecture 
theatre in the new Owen G. Glenn 
Building, with its enormous screens and 
state of the art technology. It is easy to 
forget how recently pool theatres had no 
digital technology.  Less than a decade 
ago, there were no electerns in pool 
theatres and lecturers often needed 
ingenuity and courage to convey things in 
ways that are now routine. We asked 
Brian Donovan to explain how digital 
technology has affected the ability to 
display the big picture.  He writes: 

Before the advent of digital imaging, it 
seemed to me inconceivable that a single 
photographic image could seamlessly 
represent an entire environment. In those 
days, the nearest approximation I could 
find were 360° panoramic images, 
(omitting the zenith and nadir of a scene) 
produced by specialised rotational 
cameras (Fig 1) or the distorted, extremely 
wide-angle images made with fisheye 
lenses (Fig 2). In both cases a great deal of 
a scene went unrecorded. But there was a 
way to image more of a scene. Q: Do you 
know what it was? (Answer below)

Anyway, digital imaging changed all this. 
Using ‘stitching’ techniques, you can now 
assemble a number of images of the same 
scene into an all-encompassing, seamless 
360° by 180° curvilinear perspective 
image (Fig 3). These images had become 
commonplace by the early years of this 
decade. From the early 1990s, pioneers 
like Apple Computer’s Advanced 
Technology Group had developed 
techniques for creating and manipulating 
such images, so they could be rendered as 
interactive panoramas (QuickTime VR 
‘movies’ in Apple’s proprietary parlance). 
By clicking and dragging on the screen 
image, you can view a ‘window’ into any 
arbitrary part of the scene, with normal 
(rectilinear) perspective restored. 

Although the stitched source images are 
usually just a step in the production 
process, viewed as conventional still 
images in their own right, they have their 
particular charms. Just like cartographers, 
the panoramic photographer must use 
mathematical transformations to represent 
the surface of a sphere on a flat page, with 
unavoidable trade-offs over which bits get 
more or less distorted. The usual mapping 
projection for a 360° by 180° image is 
equirectangular (Fig3), roughly similar to 
the familiar Mercator projection used in 
atlases, where distortion near the equator 
is minimal, but grows more and more 
severe toward the poles. (When I was a 
boy, I was deeply puzzled by images in 
atlases where, for example, Greenland, 
Canada, and Russia seemed monstrous.) 
other, arguably more aesthetically 
pleasing projections can be applied, 
among them the hammer projection (Fig 
4) often used to display all-sky 
astronomical maps; and a mirror ball 
projection (see cover). This brings me to the 
answer to my question:

A:  Mirrored spheres (not to be confused 
with disco balls!) have the curious optical 
property of reflecting very nearly all of 
their environment, apart from a small 
‘hole’ directly opposite the viewpoint or 
camera (try photographing a Christmas 
tree bauble).  (Figs 5 and 6)

These effects were noted, particularly by 
some artists, long before photography, but 
there is an intriguing link to photography in 
the nicely observed reflections in a glass 
ball in Vermeer’s Allegory of Faith (c.1671-
74). The glass ball was included perhaps as 
much for its symbolic power 
(crystallomancy and divination — the 
classic ‘crystal ball’) as for its optical and 
visual qualities. however modern Vermeer 
researchers see it as one strand of 
evidence for the painter’s suspected use of 
the camera obscura in the construction of 
many of his paintings.

like to indulge yourself with a trip to a 
Turkish bazaar, a mediaeval monastery, or 
Anzac Cove.) CAD has also collaborated 
with LTMU on training in the owen G. 
Glenn building, combining technical 
familiarisation with promoting good 
teaching practices and effective use of 
technology for teaching large classes.
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Video clips transmitted via mobile phones 
form the backbone of a smoking cessation 
programme being developed by the 
Clinical Trials Research Unit (CTRU). Dr 
Robyn Whittaker is leading the project 
which will take advantage of the novelty 
value and popularity of the new 3G 
technology with young adults in the 
sixteen to twenty-five age group. The 
programme follows on from SToMP, a 
CTRU project, which successfully used 
texting to help young people to quit. 
CAD’s television production unit is 
producing the video clips which make up 
the bulk of the messages.

Based on role-modelling and 
observational learning, the programme 
utilises the stories of young people going 
through the quitting process. Its success 
will hinge on participants relating to the 
role models, so Dr Whittaker’s group 
carried out extensive research with the 
target audience to find out what 
resonates with them. They gathered 
information through focus groups, online 
surveys, and by pre-testing early content. 
A panel of young people also helped 
select the six actors in the videos - those 
they deemed the most real, honest and 
easy to relate to got the part.

The role models tell their own stories, in a 
video diary with details about their own 
smoking habits and quitting experiences 
together with the role of family and 
friends. “young people are so discerning, 
the content is vitally important or we 
could just turn them off completely.” says 
Robyn. “It has to be seen to be authentic 
and they have to be able to relate to it or 
we won’t be able to keep them on the 
trial.”

 The team advises the actors on which 
quitting tips are likely to be effective for 
the trial participants and which aren’t, 
based on previous research. The overall 
direction of the content is decided in 
monthly meetings of an expert group with 
representatives from smoking cessation, 
social marketing, role modelling, Maori 
research, and CAD’s video production 
unit. The actors tell their stories in their 
own words, with additional bullet point 
lists for guidance as to specific coping 
strategies.

Initially, the academics thought of using 
amateur “MySpace” style video, and got 
submissions of this sort of material from 
young people, including TV and Media 
students. Because young people pre-
testing the material complained when the 
quality of the video clips wasn’t good 
enough,  the team decided to record the 
role models in the University’s television 
studio, dressed to approximate the 
MySpace style. The studio is designed to 
produce high quality video, so the clips 
maintain an acceptable quality even after 
compression for fast download on a cell 
phone. 

CAD’s Richard Smith has a background in 
drama and helps the role models tell their 
stories convincingly. Robyn says, 

“Richard’s very good at 
that sort of direction 
and the actors have 
responded very well 
so far.” She is also 
impressed with how 
quickly the clips 
have been 
recorded.

During 
countdown to 
their quit day, 

participants get daily messages. For the 
next four weeks - the hardest time – they 
get two messages a day automatically. 
one is a clip from the role model. The 
other might provide factual information, 
or send them to websites and encourage 
them to download music or play games to 
distract from the cravings that are part of 
a smoker’s withdrawal. When they’ve got 
a craving and are feeling really bad, they 
can send a text and get some advice back 
straight away. The technology allows 
messages to be delivered anywhere, any 
time. 

The team is also producing trial video 
clips based on the successful Truth 
Campaign, developed in the United 
States. This mass media campaign used 
an anti-tobacco industry, anti-
establishment slant, slightly politicising 
the issues around tobacco and the 
tobacco industry’s manipulation of young 
people. The local version will use NZ 
statistics and voices. Richard and Robyn 
have already visited drama classes in 
several Auckland schools, giving the 
students facts about the tobacco industry, 
and making a series of videoclips of the 
resulting improvisations.

The pilot study is currently being trialled 
to test delivery and processes and further 
assess content. A bigger study will be 
carried out when the programme goes 
live in September.

Stub It!

Because young people pre-testing the material complained 
when the quality of the video clips wasn’t good enough,  the 
team decided to record the role models in the University’s 
television studio, dressed to approximate the MySpace style. 
The studio is designed to produce high quality video, so the 
clips maintain an acceptable quality even after compression.
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The Doctoral Skills Programme Induction 
Day is here: from January 2007, all those 
registering for a PhD  must attend a one-
day induction. Compulsory induction for 
doctoral students? yes! And they like it!

“ ...Insightful to hear and share ideas.”

“ ...It was a good motivator to get started 
on my work. It allowed me to meet new 
people.”

There are eight induction days scheduled 
for 2007 for the expected 400 new 
registrations. The days begin in the 
postgraduate lounge by Strata with a 
welcome from Gregor Coster,  Dean of 
Graduate Studies. The students have 
the opportunity to ask questions about 
processes at our university. The Dean 
answers the hard questions—what is a 
doctoral thesis? who owns my ideas? how 
big is a thesis?— in the context of working 
practice at Auckland. Coffee breaks 
enable networking and the PGSA front 
about ten experienced doctoral students 
so that over a rather pleasant Strata lunch 
the new candidates can seek advice from 
a different perspective. 

“...I like the variety of activities. There were 
formal presentations as well as informal 
discussions.”

“...Got to speak to a range of other PhD 
students—don’t normally come into contact 
with them.” 

“…All presenters were really really good! 
They were accessible, spoke casually but 
clearly, and I had confidence in what they 
were saying.”

In and around this convivial welcome, 
CAD’s Ian Brailsford, Susan Carter 
and Frances Kelly provide sessions on 
supervision and meeting the provisional 
goals of the first year, and the Library 
gives a tailored-to-need overview of the 
Library and IT resources. It’s a long day, 
but ensures that all students enter their 
first year with accurate expectations. 
Importantly,  it also welcomes them 
warmly to collegial support offered by the 
School of Graduate Studies, the PGSA, 
CAD, the Postgraduate Careers Advisor 
and the Library. The sense of a cohesive 
support collaboration gives an upbeat 
atmosphere to the Induction Days. 

“I have been able to learn about all the 
resources available to doctoral students 
and talk to all the relevant people in 
one day, which gives a good overall 
view about what is expected and what is 
available.” 

The Enormous Mid-Winter Punctuation Festival has rolled 
round again. From July 3-5 punctuation ruled at CAD’s Student 
Learning Centre with a pleasing cross-section of the academic 
community celebrating total immersion in the principles of precise 
punctuation. 

The festival takes place over three mornings. Each session 
interrogates different aspects of punctuation so festival partakers 
should attend all three sessions. Participants are randomly 
assigned to small groups, each group is given some material 
about a point of punctuation, and encouraged to come up with 
entertaining examples and then teach their particular punctuation 
points to the rest of the class. Following classical and medieval 

mnemonic theories, we use pictures and images as memory 
anchors, and encourage debate, discussion and even argument. 
Personal stories and idiosyncrasies lurk beneath many of the 
teaching examples. So although punctuation is not the most 
exciting topic, the festivals are energetic and interesting. And at 
the end, those who came feeling inadequate leave much more 
certain of which punctuation rules are non-negotiable, which are 
optional, and how punctuation nuances their work.

If you missed the mid-winter festival, the Even Bigger Pre-
Christmas Festival offers seasonal hope on the 28th, 29th and 30th 
November. All students should celebrate punctuation through 
total immersion at least once during their studies.

 
This compulsory induction component 
to the provisional first year was not 
introduced hastily: a committee was set 
up early in 2006 to investigate whether 
doctoral students had enough support to 
acquire the characteristics and skills they 
should have on completion. one of its 
recommendations was a more rigorous 
induction to ensure that candidates know 
where they are going in their first year 
and where they can get additional help.  
 
The desire to make support for doctoral 
students more visible and accessible has 
seen a productive period of collaboration 
between the providers. Under the 
auspices of the School of Graduate 
Studies, the Library, CAD, PGSA and 
Postgraduate Careers all contributed to 
the day. New doctoral students can now 
find all they need in terms of generic skills 
development and information literacy 
support in one streamlined package.  

Punctuation Rules OK?

Gregor Coster, Dean of Graduate Studies, chats with doctoral students at the Induction Day.

Induction Day for Doctoral Students
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“I am a senior tutor trying to integrate 
basic essay writing skills into our tutorials 
next year. Could you forward this message 
to someone who might sit down with me to 
discuss my options for doing this? We have 
350 first year  students, so we’ll probably 
have to train our tutors in research and 
writing skills so they can pass this 
information on to students.”

This e-mail to the SLC came from Laura 
Wilkinson-Meyers in Population health late 
in 2006. It led to a coherent programme 
combining Laura’s experience, APG’s tutor 
training, and study-skills activities created 
by SLC for embedding within the tutorial 
programme for Population health 101: 
health Systems.

Initially Laura and Josta van Rij-heyligers 
(SLC) met to discuss the students’ learning 
needs. Previous years’ results indicated a 
significant number of students needing 
help with essays and other written 
assignments: tutorial support focused not 
only on content (the what) but also on the 
learning and writing process (the how). 
Laura, senior tutor on the course, plans the 
lessons and assembles the supporting 
material for the tutors. She says, “We’re all 
knowledgeable about the course material, 
but not one of us has an education 
background. To successfully support 
students, we need more than a personal 
knowledge of the subject matter and the 
ability to succeed when we were students.”

Planning took place over the summer 
break. As requested, Josta sat down with 
her to review her plans and provide 
suggestions, documents, study aids, and 
advice on how to use the tools available to 
support the students in tutorials. They met 
several times to discuss the course 
assignments and appropriate study skills 
resources. Josta also introduced Ian 
Brailsford (APG) to discuss a workshop for 
their tutors.

Before tutorials began, Ian and Laura 
facilitated a two-hour workshop for the 
tutors. After working on standard 
techniques - introductions, lesson planning, 
and getting students to work 
collaboratively - the focus shifted to ways 
of aligning course content with study skills 
in each week’s tutorial. A recall exercise 
helped tutors put themselves in the shoes 
of new students, unsure of exactly how 
university essays differ from those they 

wrote at school. how much background 
reading is required? how do you 
reference, paraphrase, create 
bibliographies and structure an essay? 
The tutors realised students saw them as 
being expert not only in the content but in 
how to successfully complete the course.

Tutorial time is limited and students’ 
needs varied, so Josta also ran four 
optional SLC workshops covering 
annotated bibliographies, answering 
essay and assignment questions, 
summarising and paraphrasing, and 
preparing for essay type and short 
answer tests. These were part of the 
general Tamaki SLC programme for 
undergraduates, but Josta used examples 
relevant to the Population health 
students, who now represent the largest 
undergraduate group there. The 
workshops were very well attended, with 
many students using the opportunity to 
discuss how to reference correctly and 
avoid plagiarism.

Laura says the collaboration has had a 
very positive impact on staff and students. 
“Ian’s workshop provided a unique 
opportunity for team building between 
the tutors before classes started. The new 
tutors gained confidence by learning basic 
coping skills and discussing their 
approach with more experienced tutors 
before classes began. The workshop gave 
the more experienced among us time to 
reflect and better define our roles and 
responsibilities in the course. Josta 
advised on how to introduce students to 
some of the critical tools required for 

basic academic research and writing.”

Laura says, “The work between the tutors, 
Ian and Josta has certainly benefited the 
students. We now recognize the key issues 
for first-year students and we’ve tailored 
our teaching and learning to those needs. 

Population health tutor, Laura Wilkinson-Meyers (left) with two of her fellow tutors, and Josta  van Rij-heyligers and Ian 
Brailsford (CAD)

Collaboration around Tutorials  

The tutors realised students 
saw them as being expert 
not only in the content but 
in how to successfully 
complete the course.

The students have to learn a lot of new 
material as well as figure out a new 
system of assessment. Ultimately they can 
only be successful if they master both at 
the same time. They come to us with a 
diverse range of experience and 
knowledge of writing. Those with well 
developed academic research and writing 
skills have a significant advantage in that 
they can concentrate all of their time on 
learning the new material. Those with 
little or no experience of essay writing can 
really struggle and find the whole 
experience discouraging. By levelling the 
playing field and being clear about what 
we expect and how students can achieve 
it, we have been able to avoid or at least 
troubleshoot some of the problems we 
encountered in previous years.”

Contact Josta (j.vanrij-heyligers@auckland.
ac.nz) or Ian (i.brailsford@auckland.ac.nz) 
to discuss similar collaborations. you can 
also access an SLC referencing tool Laura 
found particularly useful at: 
www.cite.auckland.ac.nz 
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Reinders, h., Lewis, M., & Kirkness, A. (2006). Transform your 
teaching: Strategies for multicultural education. Auckland: 
Pearson Education New Zealand

This book addresses the challenges posed by the changing 
university student population, with particular reference to EAL 
(English as an additional language) students. In its preface, it 
states that the global flow of EAL students – international and 
migrant – is making many tertiary institutes in English-speaking 
countries increasingly diverse and multicultural. Some higher 
education classes have become EAL student-dependent with 
“native speakers of English … in a minority” (p.1).

The authors, hayo Reinders, Marilyn Lewis, and Alison Kirkness, 
all New Zealand academics, suggest that finding an appropriate 
response to the demographic shift has taken on a new urgency:  
“Tertiary teachers are now asking how they can be better 
prepared for their teaching and their interaction with students 
from many language and ethnic groups in a multicultural tertiary 
institute” (p.vi). The book addresses the need for academics to 
transform their teaching, arguing that adjustments made to a 
changing student population do pay dividends: “Lecturers report 
that the changes they need to make for EAL students are not 
major, and in fact improve things for all students” (p.11). 

The opening chapter of the book, ‘The changing student body’, 
provides a useful context for the volume. The rest of the book is 
about ‘multicultural’ teaching and offers tools, strategies and 
approaches which are immediately usable. Supported by 
anecdotes and examples, the authors discuss issues relating to 
lecturing effectively, facilitating group work, dealing with 
questions in lectures, setting writing tasks, providing feedback, 
encouraging critical reading, supervising thesis students and 
communicating ‘interculturally’ in a clinical setting. Collectively, 
the running theme is about broadening our views of what 
constitutes ‘multicultural’ teaching and learning, and opening up 
opportunities and possibilities for change.

There is an implicit assumption underlying the book: that there’s 
a willingness among academics to acquire new skills or stretch 
their preferred pedagogical orientation in response to campus 
diversity. Realistically speaking, this adjustment doesn’t occur 
spontaneously. The inevitable question remains: Who should be 
making the adjustment – the student, the lecturer, the faculty or 
all of them? In this regard, a concluding chapter offering advice 
on how to make a strategic shift in policy, thought and practice in 
multicultural higher education settings could have strengthened 
the book.

This relatively slim volume is written in a reader-friendly format. 
Academics, tutors, academic learning advisors, student service 
providers, and staff working with international and migrant 
students should find the ideas and suggestions refreshing, 
especially when they are grounded in the authors’ experience in 
New Zealand universities. For those who want to delve further 
into ‘multicultural’ teaching and learning, and related issues, the 
volume provides a useful list of references at the end of each 
chapter. overall, this is a timely publication providing an excellent 
insight to the challenges relating to diversity and 
internationalisation in higher education here and overseas.

Teaching to students who grew up digital 
Educating the Net Generation, Diana G. oblinger and James L. 
oblinger (eds)

This important edited collection seeks to understand the impact 
of the ‘net generation’ (students born after 1982) on university 
teaching and learning. It is available on-line at: 
www.educause.edu/educatingthenetgen/

Nowhere to hide in the classroom? 
Did you think the main problems that the ubiquitous mobile 
phone brought to the university classroom were the loud rings or 
distractions as students sought surreptitious texting 
opportunities? Reports from the UK and USA indicate something 
more insidious! Students are using the new mobiles to video their 
lecturers or record pre-arranged stunts and to post the footage 
on websites such as youTube and MySpace. Some teaching staff 
try to laugh off such pranks by arguing it’s just students taking 
free speech to the limits, while others view such behaviour as a 
form of bullying. The Times Higher Education Supplement notes 
the following incidents: video clips of students in lectures falling 
asleep, stripping off, faking fits  and of a lecturer scratching 
himself repeatedly while lecturing.  
Source: Amy Binns, ‘Staff suffer bullying by students on the web’, 
Times Higher Education Supplement, 2 March 2007, pp.8-9. 

Teaching Tips for Tutors and Teaching Assistants 
This excellent set of resources for tutors is available from the 
University of California-Santa Barbara’s office of Instructional 
Consultation at:  www.oic.id.ucsb.edu/TA

Book ReviewTeaching Snippets

Sites for Sore Eyes

Warning: rose-tinted glasses may be required.  
www.phil-race.com/downloads.html 
Looking for online resources on assessment and feedback? All 
paths lead to Phil Race. Free downloads include materials based 
on his Smarter Assessment’s feedback/feed-forward process. The 
ppt graphics can be less than soothing visually, but that’s not 
what’s cool about this site, which is a triumph of content over 
style. 

www.vark-learn.com/english/page.asp?p=questionnaire 
Continuing the assessment theme, Neil Fleming’s VARK system is 
back in the spotlight; take the updated ‘modal preferences for 
learning’ questionnaire online. Download www.vark-learn.com/
documents/Educational%20Developments.pdf, an article in 
which Neil discusses the uses of so-called learning styles 
inventories in general and of VARK in particular, in the context of 
new research projects worldwide. 

Getting your students to reflect and metacogitate is hard work, 
so relax by focusing on yourself for a change. Possibly more 
relevant than learning styles (bearing in mind those TEX awards) 
are teaching styles. Take a couple of teaching styles surveys at 
www.longleaf.net/teachingstyle.html and www.members.shaw.
ca/mdde615/tchstylsquiz7.htm and cool off afterwards with a 
quick visit to: www.rateyourstudents.blogspot.com/2007_05_
01_archive.html a tribute to great teaching posted in a “public 
forum where faculty and students can work out the tricky 
dynamic of the modern classroom.” David Pang (PhD), Academic Learning Advisor, SLC, Epsom campus
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Brussino, G. & Gunn, C. (In press/2007). 
Australasian Language Learners and 
Italian Web Sites: A Profitable Learning 
Partnership? Handbook of Research on 
Computer Enhanced Language 
Acquisition and Learning. 
Beginners in Italian language use media, 
entertainment and public service websites 
as the basis for acquisition of language 
structures, vocabulary, cultural knowledge 
and communication skills. This chapter 
contributes to an international collection 
of studies in computer supported 
language learning and explains how study 
environments can overcome the barrier of 
distance from a target culture.

In L. Emerson (Ed.), Writing guidelines for 
education students (2nd ed.) South 
Melbourne, Victoria, Australia: Thomson. 
Emerson, L. & Manalo, E. (2007). Essays. 
(pp. 42–49)  
Manalo, E. (2007). Exam skills. (pp. 134–
137) 
These two chapters, dealing with essay 
and exam skills, are part of a revised 2nd 
edition of a book on writing skills aimed 
specifically at education students.

Giddings, L. & Grant, B. (2007). A Trojan 
horse for positivism? A critique of mixed 
methods. Advances in Nursing Science, 
30 (1), 52-60. 
This article enters the debates about the 
status of mixed methods research in the 
health and social sciences. Rather than 
being the best of both worlds (the 
quantitative and the qualitative) as some 
claim, we suggest that most mixed 
methods enquiry privileges positivism.

Grant, B. & Pearson, M. (2007). 
Approaches to doctoral supervision in 
Australia and Aotearoa New Zealand. In 
C. Denholm & T. Evans (Eds). Supervising 
Doctorates Downunder: Keys to effective 
supervision in Australia and New Zealand.  
Melbourne: ACER Press. 
our chapter overviews main trends in the 
practice of doctoral supervision here and 
in Australia. The book as a whole is 
intended to be a practical guide for 
supervisors and has 30-odd chapters on 
different aspects of doctoral supervision.

Manalo, E., & Leader, D. (2007). Learning 
center and statistics department 
collaboration in improving student 
performance in introductory statistics. 
College Student Journal, 41, 454-459. 

This paper describes the positive tangible 
outcomes that can be achieved when 
subject departments (in this case, 
Statistics) and centrally provided support 
facilities (in this case SLC) collaborate well 
in addressing student academic needs.

Manalo, E., & Uesaka, y. (2006). Quantity 
and quality of diagrams used in math 
word problem solving: A comparison 
between New Zealand and Japanese 
students (10 pp.). Refereed papers of the 
NZARE (New Zealand Association for 
Research in Education) National 
Conference 2006 (CD-RoM; ISSN 1176-
4902). Wellington, New Zealand: NZARE. 
This study investigated the extent to which 
learning views and teaching approaches 
impact on student efficacy in using 
diagrams for problem solving.

Sword, h. (2007). Behind the curtain: 
teaching Alistair Campbell’s ‘Burning 
Rubbish’. Ka Mate Ka Ora: A Journal of 
New Zealand Poetry and Poetics 3.www.
nzepc.auckland.ac.nz/kmko/index.asp 

A lyrical account of a UoA lecturer’s 
experience teaching the students in a 
General Education Science course ‘how to 
read a poem’. 

Sword, h. (2007).  Teaching in color: 
multiple intelligences in the literature 
classroom. Pedagogy 7 (2), 225-52.  Some 
practical applications of howard 
Gardner’s theory of ‘multiple 
intelligences’, with particular attention to 
assignments that spark students’ 
creativity by pushing them outside their 
linguistic comfort zone.    

Uesaka, y., Manalo, E., & Ichikawa, S. 
(2007). What kinds of perceptions and 
daily learning behaviors promote 
students’ use of diagrams in mathematics 
problem solving? Learning and Instruction, 
17, 322-335. 
This study investigated factors promoting 
the use of self-constructed diagrams, and 
compared students in New Zealand and 
Japan.

Recent CAD Publications

Lorraine Stefani, Robin Mason and Chris 
Pegler (2007) The Educational Potential of e-
Portfolios: supporting personal development 
and reflective learning Routledge

This book on e-portfolios presents the reader with a 
realistic research-informed view of a complex and 
developing area of practice. It is intended to be useful as 
a staff development and continuous professional 
development resource for teachers and managers in 
tertiary education. The book provides users and 

implementers with a comprehensive view of the decision 
making that underpins effective implementation of e-portfolios.

 
Helen Sword (2007) The Writer’s Diet Pearson 
Education New Zealand.

Is your writing flabby or fit? This book will help you get your 
sentences into shape! First, take the Wasteline Test to 
diagnose your verbal fitness levels in each of five common 
‘problem areas’. Next, follow the no-nonsense advice in 
each chapter to strengthen and tone your verbal muscles. 
Writers at every level, from students to professionals, will 
benefit from the Writer’s Diet workout and enjoy the 
experience. Before long, you will find yourself producing 

stylish, energetic prose every time you put pen to paper.
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Adam Blake has joined 
eLDD as Senior Tutor in 

Technology-Supported 
Learning. he will work on e-
learning capacity 

development and evaluation and learning 
design. This will complement his existing 
role at the Learning Technology Unit, FMhS. 
Adam holds a Post-Graduate Certificate in 
Technology-Based Distributed Learning and 
is completing a Masters degree in 
Educational Technology at the University of 
British Columbia. 

CAD Staff and Facilities         
Academic Practice Group (APG) 

76 Symonds St

Supervisor Development 
Dr Barbara Grant (head of Group)      bm.grant@auckland.ac.nz
Maori Academic Development 
Matiu Ratima                                      m.ratima@auckland.ac.nz
Postgraduate Certificate in Academic Practice 
Dr helen Sword                                         (on leave Semester 2)
Teaching Observations/Tutors and Demonstrators 
Dr Ian Brailsford                               i.brailsford@auckland.ac.nz
Reception: Ext 88140                     cadreception@auckland.ac.nz

eLearning Design and Development (eLDD)
76 Symonds St

Head of Group 
Dr Cathy Gunn                                      ca.gunn@auckland.ac.nz
Graphic Design/Web Development 
Tony Chung                                          ar.chung@auckland.ac.nz
IT Literacy 
Lyn hood                                                 l.hood@auckland.ac.nz
Learning Design 
Adam Blake                                            a.blake@auckland.ac.nz 
Ashwini Datt                                            a.datt@auckland.ac.nz 
Claire Donald                                       c.donald@auckland.ac.nz 
Liz Ramsay                                         e.ramsay@auckland.ac.nz
Technical Systems 
Wen-Chen hol                                           w.hol@auckland.ac.nz
Webmaster 
Craig housley                                     c.housley@auckland.ac.nz
Reception: Ext 88140                     cadreception@auckland.ac.nz

Photography & Television 
76 Symonds St

Photography  
Digital Manipulation and QuickTime VR 
Brian Donovan                                  b.donovan@auckland.ac.nz
Public Relations and Aerials 
Godfrey Boehnke                               g.boehnke@auckland.ac.nz
Video Production 
Richard Smith                                      rsp.smith@auckland.ac.nz 
Neil Morrison                                    n.morrison@auckland.ac.nz 
Television Studio Inquiries                             Ext 88212 or 88916
Technical Video Services and Advice:  
Graeme henderson                      gl.henderson@auckland.ac.nz 
Tony Nelson                                          a.nelson@auckland.ac.nz
Reception: Ext 88140    cadreception@auckland.ac.nz

Centre for Academic Development (CAD)

76 Symonds St 
Director: Professor Lorraine Stefani 
                                             lorraine.stefani@auckland.ac.nz
PA to Director 
Kaye hodge                                          k.hodge@auckland.ac.nz
Centre Manager 
Lynette herrero-Torres                          l.herrero@auckland.ac.nz
Office Managers 
Anne Lee/Jenny Brown           cadofficemanager@auckland.ac.nz
IT Manager 
Norbert Borges                                    n.borges@auckland.ac.nz
Administrators 
Sarah Wright                                         s.wright@auckland.ac.nz 
Tressy Lobo                                               t.lobo@auckland.ac.nz
CAD Reception: Ext 88850 
Maeva Kearns                               cadreception@auckland.ac.nz

Ashwini Datt  brings to  
eLDD fervent interests in 

learning design, e-education 
and training, online interaction 
and multimedia applications 

in education. Before moving to New Zealand, 
Ashwini worked as an educational 
technologist/instructional designer at the 
University of the South Pacific. She has an 
MEdTech and looks  forward to developing 
effective e-learning strategies informed by 
research and evaluation.

Matiu Ratima has been 
with APG for four 

months. he provides 
assistance to Maori staff in 
the form of activities to 

enhance academic practice. Matiu has 
taught at otago University and AUT. his 
MPhil thesis was a case study of the 
Whakatohea Treaty settlement 
negotiations. and he is currently working 
on a PhD thesis on Maori pedagogy, in 
particular on the wananga as a tool for 
language revitalisation. 

Student Learning Centre (SLC)

Kate Edgar Information Commons  
Director: Associate Professor Emmanuel Manalo 
                                                           e.manalo@auckland.ac.nz
Deputy Director/ Fale Pasifika Coordinator   
Dr Ema Wolfgramm-Foliaki          ea.wolfgramm@auckland.ac.nz
Doctoral Programme Coordinator 
Dr Susan Carter                                     s.carter@auckland.ac.nz 
Dr Frances Kelly                                        f.kelly@auckland.ac.nz
Epsom Campus SLC Coordinator  
Victoria Trembath                             v.trembath@auckland.ac.nz
Postgraduate Programme Coordinator   
Dr Barry White                                       b.white@auckland.ac.nz
R.EAL Programme Coordinator  
Dr Josta van Rij-heyligers         j.vanrij-heyligers@auckland.ac.nz
Support for Students with Specific Learning Disabilities 
Glenis Wong-Toi                                 g.wong-toi@auckland.ac.nz 
Jackie Ede                                                  j.ede@auckland.ac.nz
Te Puni Wananga Coordinator 
Matthew Tarawa:                                m.tarawa@auckland.ac.nz
Tamaki Campus SLC Coordinator 
Dr Josta van Rij-heyligers         j.vanrij-heyligers@auckland.ac.nz
Undergraduate Programme Coordinator 
Nisarg Dey                                                n.dey@auckland.ac.nz
Reception: Ext 88850                                     slc@auckland.ac.nz
New Staff

See also People at:  www.cad.auckland.ac.nz
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